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TIPS FOR CREATING AND CONDUCTIONG NEEDS
ANALYSIS FOR TEACHERS

Abstract. This article is useful for both new and experienced teachers;it gives
readers methods for creating, presenting, and evaluating effective teacher training
workshops. The material of the article covers the essentials of needs analysis from the
emerging trainer's perspective. The teachers will gain tools and techniques for promoting
professional development in their teaching context and presents a plan for designing a
successful workshop. In their article, the authors, using the following scientific methods as
an example: a review of theoretical sources, observation, questioning, the technique of
random selection in target groups, and interviews, have shown how, using the analysis of
the needs of the listeners, an unsuccessful seminar can be made successful.

Keywords: Needs Analysis, random sampling technique, reflective teaching,
observation, assessment.

Introduction. No matter what experience in teaching a foreign language you
have and at what language level you are, you may face some problems in designing
and conducting a teacher-training workshop.

We would like to describe a sad experience we had in conducting a
workshop on Krashen’s theory. Though we knew that the participants of our
training were secondary school teachers, we did not know their language level and
their expectations. The workshop was almost a failure because the material we
chose appeared to be rather difficult for our trainees. They could not take part in
practical activities, discussion, as our delivery of theoretical material was not clear
to them, and they did not feel any importance in their work.

This sad experience made us analyze our mistakes: we studied theoretical
background on needs analysis, different assessment methods and techniques, the
stages of evaluation, and knowledge about participants’ needs and expectations.

Terms and methods of research. Direct observation, questionnaires, review
of relevant literature, interviews, focus groups, assessments/surveys, records &
report studies.

Research results. The results were presented at a meeting of a scientific
methodological seminar of “Foreign languages” Department, where the authors
made a comparative analysis of two conducted workshops at annual conferences
for foreign language teachers in 2018 and 2019.

The first one “Krashen’s Theory was conducted in 2018 and was not
successful, as the organizers did not study the stakeholders needs and expectations
and the participants did not find it useful for their work.

The second workshop we designed and conducted after analyzing and
studying theoretical material of such practitioners as Jean Barbazette, Colombo,
and Furbush. The reporters conducted the participants’ needs analysis, preparing a

155



Dulaty University Xadapuivicot
ISSN 2307-1079 Becmnuk Dulaty University 2021, Nel
Bulletin of the Dulaty University

questionnaire, set a goal and objectives of a two-day workshop and worked out a
follow-up survey to receive a feedback from the trainees. This time a feedback was
positive as the workshop met the trainees’ expectations.

The discussion of research results. The main difference between classroom
teaching and teacher training is the audience. You are still teaching and preparing
lessons, but you will design those lessons for your audience of other teachers.
Since you are training adults, your classroom management skills will be put to use
in different ways too.

If you are planning to organize a training or workshop for teachers, you can
interview participants in order to find out their needs and expectations.
Methodologists call it “Needs Analysis”. Analysis ofyour participants’ experience,
interests, and goals helps design the course and create learning objectives to fit
their needs.

The questions can include educational background, teaching position,
teaching experience, type of institution, teaching contexts, and interests, the level
of students they teach, and what problems they face in teaching.

You can also learn about professional development topics your participants
are most interested in, the skills they want to improve and other goals they have in
their teaching.

Notwithstanding how many participants will be in your workshop, try not to
focus on the number of teachers, but on the impact that your training will have.

Use random sampling technique, where instead of interviewing the whole
group, choose a part of the group and interview them. 20% of your group is a good
general rule [1].

The next steps in Needs Analysis is interpreting the data. You prioritize
your participants' needs by reviewing the results and patterns to find the most
common needs: you can compile your data, identify patterns, create and implement
follow-up tools, and prioritize the needs.

Now you should look at that information and summarize it into a description
of your participants. For example, how many of them are new teachers with 2-5
years of experience, what is their level of English, what institutions they are from,
what challenges (for instance: multi-level classes, student participation, classroom
management) and interests they have (e.g. participants’ language proficiency,
student  performance, technology, student centered learning, content based
instruction). Having analyzed teachers’ challenges and goals, you are ready to
define the topic of the course relevant to participants. As the topic of the course is
defined, set a goal. Brainstorm a course goal related to the training topic you have
selected. Course goals are general statements of what the participants will learn in
your course. They should be broad statements and show what you want the
participants to learn by the end of your training.

Therefore, the next step is to decide what you want your participants to be
able to do with the content. What skills related to student-centered teaching do you
want for them to gain? These statements of the specific skills that you want your
participants to gain are called instructional objectives. These objectives will guide
you as you are planning your training and assessing your participants.

When we are writing objectives, first we need to understand the difference
between activities and objectives. We do not want to simply write activities when
we should be writing objectives. Objectives are the statements of specific skills that
you want your participants to gain from your training. For example, by the end of
the workshop, participants will be able to define characteristics of student-centered
teaching. Then activities are the experiences or events that you have your

156



Dulaty University Xabapuivicot
ISSN 2307-1079 Becmnuk Dulaty University 2021, Nel
Bulletin of the Dulaty University

participants engage in to gain those skills.The objectives should be relevant; to be
something the participants will use in real life.You might want your participants to
be able to identify some strategies of reflective teaching, but you also want them
to apply these strategies to their teaching practice and use them in their lessons [3].

Trainers can create a form to use while observing the participant’s class with
different categories and write questions to give teachers a focus in their
observation.

Student Participation: this category focuses on how the teacher
elicitsparticipation from all students and encourages student participation; whether
the teacher maintains a balance between instruction, facilitation, and student
participation.

Presentation and Delivery: this category focuses on teacher’s ability to
speak audibly and use language appropriate to students’ level and age; students’
engagement and the presentation style; whether instructions are clear and
understandable and if the teacher allows students to respond to questions.

Instructional materials: this category focuses on effective usage of
materials (blackboard, handouts, books, media, realia, etc.)

Organization and Time Management: this category focuses on the lesson
organization according to the content being taught; how the teacher makes
transition between activities; if the class begins on time and if the activities are
well-paced (pacing/timing of activities maximizes student interest and
involvement).

Classroom Environment: this category focuses on how feedback, praise,
corrections, etc. are given; if the teacher knows students’ names and responds to
students as individuals; whether mutual respect is encouraged.

An important part of your course outline is your assessment plan. When
preparing your course you should think about both overall or final assessment and
specific assessment tasks for each topic. In a detailed course outline, you can list
your assessment tasks for each topic in your training with the objectives and
activities.

Additionally, you should provide a summary of how participants will be
assessed in the course. You should explain the types of on-going assessment tasks
used during the course and any final assignments participants will complete at the
end of the course.

These assessments are one source of information to use in your course
evaluation. Not only do they tell us how well our participants are doing in the
course, but also they tell us how well we, the trainers, are doing in teaching the
course.

Therefore, if participants aren't achieving the objectives, you might need to
change the activities or techniques you use in your teaching. You should think
about how the activities can better help the participants to gain the desired
knowledge and skills [4].

In addition to looking at participant performance on assessments, you should
also do an evaluation form or survey at the end of the course. You can create an
evaluation on paper for participants to complete or you can use an online survey
tool like Survey Monkey or Google Forms.

Whichever you use, paper or online, there are some things you should keep
in mind for creating your evaluation survey or form. First, you want to make it
anonymous and you should make it clear to them that their feedback will not affect
any of their grades or assessments. In addition, you want to think about what types
or formats of questions you use and what instructions you give to the participants.
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In your evaluation form, the types of questions and instructions are closely related.
For example, you want to ask participants to give you both positive and negative
feedback, so that should be clear in your instructions and then your questions
should ask for both kinds of information.

For the different types of questions, you can choose from open questions,
closed questions, and questions that use a scale or ranking system.

An "open" question is a question that asks the participant to provide any
answer they can think of, but a "closed" question gives the participants answers to
choose from. Typically, open questions have longer answers than closed questions.
Closed questions might be answered with one or two word phrases. Closed
questions are probably easier and take less time to answer. They can be, and so
that might be your best option if you don't have a lot of time to do the evaluation.
But the disadvantage is that you don't get as much specific information or feedback
to help you make changes to improve your training course.

As for questions with scales or rating system, these are questions that are
answered with a scale or number system (e.g. 1, 2, 3, 4, 5) that the participants use
to "rank" something in the course.

A strategy or approach to evaluation called goal-based evaluation, where we
use the course goals and objectives to design our evaluation form or survey.

You use those goals and objectives in the questions on your evaluation form.
For example, some goal-based evaluation forms ask participants to list activities,
assignments, and tasks for each goal and objective.

If the participants don't remember the activities, assignments, and tasks they
did, you might want to provide participants a list to choose from or if you have
enough time, the participants can work together to create a list of what they did in
the course before completing the evaluation.

Another way to get participant feedback using the goals and objectives of the
course is to not only ask them to list activities, assignments, and tasks, but also ask
them to rank the goals and objectives. For example, the participants rank the goals
and objectives on a scale from 1 to 5 where 1 means they don't think the goal or
objective was achieved and 5 means they think it was completely achieved.

You can see how participants connect what they did with what they think
was the purpose of that activity, assignment, or task.

As a rule, we assess or evaluate our participants before and after the training
to find out how much they learned. Then we can reflect, revise, and make
improvements for future trainings. The training will improve over time as we
repeat this process.

At the end of the training, participants complete an evaluation form or
survey. The survey can ask for both positive and negative feedback and
opinions.Training evaluation measures the effectiveness of training using different
types of evaluations and assessments.

For our stakeholders, the reason why we evaluate is to show them the
success of the training. Results or findings from the evaluation process can be
presented to the stakeholders as measurements of its success. Therefore, before we
plan how we will evaluate our course we need to think about who our stakeholders
are and what information they will want to see.

For ourselves, the reason why we evaluate our training is to find out how
successful our course was, so we can reflect, revise, and make improvements for
the future. We can look at the results from our assessments and evaluations to find
out what our participants learned and their feelings about the training. Based on our
findings, we can revise our training course to improve it for the next training.

158



Dulaty University Xabapuivicot
ISSN 2307-1079 Becmnuk Dulaty University 2021, Nel
Bulletin of the Dulaty University

Let us look at the process of evaluation in more detail. There are four main
stages:

Stage 1: Planning and Preparation

In this stage, after we have set our course objectives and prepared our
training course outline, we will want to make an evaluation plan. To make an
evaluation plan, look over the course objectives and decide which assessments and
evaluation tools we will need to use to measure the course objectives. We also
need to decide on which data we need to gather to present to our stakeholders.

Stage 2: Training Course

During the training course, assess the participants as needed according to our
evaluation plan. Look at the results of the assessments and make revisions to the
course. This is an ongoing process over the course of our training. For example,
after we assess participants, we might see that they are confused about student-
centered teaching strategies. We can take these results and make revisions to our
lessons to include more information about student-centered teaching strategies.
Throughout our training, continue to assess the participants and make revisions
based on the results [2].

Stage 3: Course Evaluation

At the end of the course, use the evaluation tools and any final assessments
to collect data about how much your participants learned and their feelings about
the training course.

Stage 4: Reflect and Revise

Take the results from your assessments and evaluations to reflect on your
training course and revise it. With these revisions, you can improve your course
and make it even better for the next time you conduct a teacher-training course.

Conclusion. Thus, taking into consideration a step-by-step instruction for
planning and conducting an effective training course or workshop, we prepared and
conducted a two-day workshop on the theme “Project work in teaching English”.
We studied stakeholders’ needs before the session and analyzed a follow-up
feedback, which proved our feelings that this workshop was a success.

This article covers the essentials of needs analysis from the emerging
trainer's perspective. The topics covered include when and how to do a training
needs analysis; using informal and formal analysis techniques; goal, task and
participants’ analysis; and how to develop a training plan. The article provides
practical guidance for those who have had some exposure to training and would
like to improve their training skills.

References

1. Nunan, D. The learner-centered curriculum. Cambridge: Cambridge University
Press, 2015. - 212 p.

2. Anderson, L.W., Krathwohl, D.R., & Bloom, B.S. A taxonomy for learning,
teaching, and assessing: A revision of Bloom’s taxonomy of educational objectives. New
York: Longman, 2016. — 333 p.

3. Colombo, M., Furbush, D. Teaching English language learners: Content and
language in middle and secondary mainstream classrooms. ThousandOaks, CA: Sage,
2009. — 332 p.

4.Bailey, K.M., Freeman, D., Curtis, A. Goals-Based Evaluation Procedures: How
Students Perceive What Teachers Intend. TESOLJournal, 2001, No.10. PP. 5-9.

Material received 18.03.21.

159



Dulaty University Xadapuivicot
ISSN 2307-1079 Becmnuk Dulaty University 2021, Nel
Bulletin of the Dulaty University

M.B. Hosoxkunosa, W.I. JlowKosa
Tapa3sckuli peauoHanbHbIl yHUsepcumem um. M.X. lynamu, Tapa3s, KazaxcmaH

PEKOMEHJALMU NO CO30AHMIO U NPOBEAEHMIO AHAIN3A NOTPEBHOCTEN
YYUTENEN

AHHOTauMA. JTa CTaTbsl MNOJIE3HA KaK 417 HauMHAOWMX, TaK U 48 OMbITHbIX
yuuTenein, OHa [JaeT uyuTaTeNam MeTOoAbl CO3J4aHuA, TNPeACTaBAEHUA U OLEHKM
3pPEKTUBHBIX CEMMHAPOB NO MOAFOTOBKE yuyuTenei. MaTepuan CTaTbM pacKpbiBaeTt
OCHOBbI aHa/IM3a NOTPEBHOCTEN C TOUYKM 3PEHNA HAUMHAIOLLErO TPEHepa. Yuntens nonyyat
WMHCTPYMEHTbI U MeToAbl A/19 COAENCTBUA NPODECCMOHANBHOMY PA3BUTUIO B KOHTEKCTE UX
npenofasaHna U NPeacTaBAT MaH Mo CO3J4aHMUI0 YCMELHOro ceMuHapa. B cBoeli cTaTbe,
aBTOpbl HA NpUMeEpPe  UCMO/Ib30BAHUA  CedyloWMX  HayyHbIX  MeToh0B:0630p
TEOPETUYECKMX UCTOYHUKOB,HaboAeHME, aHKETUPOBAHWE, TEXHUKA C/ly4aliHOro Bblibopa
B LleNIeBbIX TPYMnax, U WHTEPBbIO, MOKa3a/u, KaK, UCMNO/b3yAa aHaau3 noTpebHocTein
cnywartenen, HeyayHbli CEMMHAP CAeNaTb YCMeLWHbIM.

KnoueBble cnoBa: aHanuM3 notpebHoOCTEN, TeEXHMKaA CnyvyanHoro Bbibopa,
pedneKkTMBHOE NpenoaaBaHue, HabaaeHWE, OLLEHWBAHME.

M.B. Hosoxkunosa, W.I. JlowKosa
M.X.Aynamu ameiHdarel Tapas eHipnik yHusepcumemi

MYFANIMAEPAIH KAMETTINIKTEPIHE TANOAY }KACAY KOHE XYPTI3Y BOMbIHLLA
¥CbIHbICTAP

AHHOTauma. byn makana }aHagaH 6acTaywblinap ywid ge, Toxipnbeni myranimaep
YWiH Ae navAanbl, OKblpMaHAapra MyFanimaepai AaapnayAblH TUiMAI cemuHapnapblH
KYPY, YCbIHY KoHe 6aranay opgjcTepiH ycbiHaabl. Makana maTtepuanbl bHactayuwbl
YKaTTbIKTbIPYLIbl TYPFbICbIHAH KaXeTTinikrepai Tangay HerisgepiH awaapl. Myranimaep
on1apabl OKbITY KOHTEKCiHAE Kacibn gamyra Kopaemaecy YWiH Kypangap MeH aaictepre
ne 60nagpl *KoHe TabbICTbl ceMnHap Kypy boMbiHLWa xocnap ycbiHaapl. ©3 makanacbiHAA
aBTOp/aap Keneci FbiAbIMWU daicTepai KOAAaHy MblicanblHAA: TEOPUANBIK AepeKKesgepre
wony, bakay, cayanHama Kyprisy, MakcaTTbl TONTapAa Ke3geMcok TaHAay TeXHWKacbl
oHe cyxbaT, TbiHAAYLWbLIApAblH KaxKeTTiNiKTepiH Tangayabl Ko/AAaHa OTbIpbIn, CITCI3
CeMUHapbl Kanan coTTi eTy KepeKTiriH KepceTTi.

TipeK co3pep: KaXKeTTiNnikTepai Tangay, Kesaencok Tanaay TeEXHUKAChI, pednekcuBTi
OKbITY, bakblnay, baranay.
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